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Kékai Czapar Maria az ELTE pszicholdgia szakan diplomalt és doktoralt.

Kanadaban a Torontdi Katolikus Tankerdleti Iskolatanacs (Toronto Catholic District School Board)
iskolapszicholdégusaként dolgozott, majd fOpszicholdgusként 14 éven at felligyelte és iranyitotta a
tankerilet 90 ezer didkja szamara 50 pszichologus altal nyujtott pszicholdgiai szolgaltatasokat, valamint
részt vett a kiilonbo6z6 rendszerszintl intervencids programok kivalasztasaban, végrehajtasaban és
értékelésében. Tamogatta a mas szervezetekkel valo egyuttm(ikodést a kutatas, a szolgaltatasnyujtas és a
képzés terén. Vezet6 szerepet toltott és tolt be kiilonb6z6 szakmai szervezetekben.

2018-t6l a Canadian Psychological Association Oktatasi és Iskolapszicholdgiai Szekcidjanak
vezetGségében dolgozik (jelenleg mint volt-elndk https://cpa.ca/sections/Educational/). Tobb szakmai
protokoll és szakcikk szerz6je illetve tarsszerz6je. Tarsszerkesztésl konyve, melynek cime Mental health
consultation and interventions in school settings: A scientist-practitioner's guide.(Szerk.: Ester Cole és

Maria Kokai) 2021-ben jelent meg (Hogrefe Publishing Ltd.). https://www.hogrefe.com/us/shop/consultation-
and-mental-health-interventions-in-school-settings-93630.htm|



https://cpa.ca/sections/Educational/
https://www.hogrefe.com/us/shop/consultation-and-mental-health-interventions-in-school-settings-93630.html
https://www.hogrefe.com/us/shop/consultation-and-mental-health-interventions-in-school-settings-93630.html

Mai temak:

_IKontextus: Iskolapszicholdgia Ontariéban (Kanadaban)

_JAlappillérek:
Konzultacio, “Tiered model”, Multidiszciplinaris Team

_1Tobbszint(i Tamogatasi Rendszer (MTSS)
Alkalmazasa a konzultacios és intervencios modell keretében

T1 fokusz
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Canadian Psychological Association

Educational and School Psychology Section
https://cpa.ca/sections/Educational/

® 2003 Craig IW. hMarlat
www. Cra ghdmiatt. com



https://cpa.ca/sections/Educational/

Canadian Psychological Association CPA
Educational and School Psychology Section

https://cpa.ca/sections/educational/advocacy-and-outreach-resources/

e https://youtu.be/Tf60sk51PgA?si=ts16APStYURik7vP
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https://cpa.ca/sections/educational/advocacy-and-outreach-resources/
https://youtu.be/Tf6Osk51PgA?si=ts16APStYURik7vP

What services do School

Psychology Professionals offer?

School Psychology Professionals utilize their
knowledge of child & adolescent development,
along with their understanding of school climate
& culture to provide these 5 levels of service

&.‘

Direct Student-focused

R
& g\ ®

Indirect Student-focused

2|

Whole Class & School-wide

System & District Wide

e

Educational research

design & statistical analysis:

* Psychological assessment to determine/diagnose learning,
behaviour & mental health problems/disorders

* Specific recommendations, plans & goals for intervention
& progress monitoring

* Individual & group counselling & other mental health interventions

« Consultation with school personnel
 Parent collaboration

* Intera, gency liaison

© Participate in problem solving teams
* Advise & direct prevention & early intervention programs

* Provide professional development for school personnel

* Develop & implement academic & mental health screening
 Evaluate intervention & prevention programs

* Develop & implement inclusive parenting programs

e Project design & planning
 Data collection, analysis & interpretation of results

 Translation of findings into practical applications

Learn more at bit.ly/2PPX7Af

Ontario Psychological Association
Section on Psychology in Education

Iskolapszicholdgiai munka:

kozvetlen (direkt) tanuldra fokuszalt
kbzvetetten tanulora fokuszalt
egész osztaly, vagy iskola fokusz
iskolarendszer-szintd

kutatas, értékelés

https://www.psych.on.ca/getmedia/1f3ale4f-2f67-4f9e-
ad6d-0c398d96f75d/Professional-Practice-Guidelines-

for-School-Psychologists-in-Ontario-2013-2015-

update.pdf




S e e s s Altaldnos populdcié: 83%: a MH-
Mentalh Iglenes ellatas elérhetésége nem megfeleld

krizis 2024-25
(Onta riO) Iskola: az igazgatok

%: kezelhetetlen szintu a stressz; 57%x
nem rendelkezik elegend6 forrassal a
diakok MH tamogatashoz

Didkok 38%: rossz MH
allapot; 18%: dngyilkossagi
szandék; 15% maganyos



Mentalhigiénés krizis.....” Miért éppen iskolapszichologia???”
* Az iskola idealis helyszin a mentalhigiénés (MH) szolgaltatasokhoz

e MH promocio, megelbzés, beavatkozas ‘ pozitiv mentalis egészség

* Pozitiv mentalis egészseg — iskolai teljesitmény novekedése

* Az iskolapszichologusok szakértelme lehetové teszi a mentalhigiénés
szolgaltatasok teljes skalaju folyamatos biztositasat

NASP.(2020).Mental Health and Academic Achievement (Research summary). Bethesda, MD: Author.



Mentalhigiénes tamogatas az iskolaban????

* A tanulok mentalhigiénés e 2021 Royal Society of Canada:
szikségleteinek el6térbe kerulé

(tanuldi teljesitmény ES jollét) * ,Kikell dolgozni olyan orszagos

stratégiat, amely a gyermekek
mentalis egészségét fontosnak

e Az iskolarendszer szerepe ebben tartja az elet sikeressege

, szempontjabol, és ezt olyan
e School Mental Health Ontario ‘ kontextusba kell tenni
https://smho-smso.ca/ ’

amelyben a gyermekek a
legkbnnyebben hozzaférhetok —
az iskolakban.”

* Vaillancourt at al., 2021



https://smho-smso.ca/

Az |skolap52|cholog|a| gyakorlat f6 alappillérei
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Az iskolapszichologiai gyakorlat f6 alappillérei

“Tiered” (“Stepped care”)
modell - MTSS

Konzultacio Konzul
Multidiszciplinaris team tacio




MTSS

“




Alapelvek

* Kdlcsonds egyuttmikodeésre épul

* Megel6zésre fokuszal

* Lényege a kdzos problémamegoldo folyamat
* A szakértelem és forrasok megosztasa

* Newman, D.S., & Rosenfield, S.A. (2019). Building Competence in school consultation: A
developmental approach. New York: Routledge.
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Tobbszintd Tamogatasi Rendszer (MTSS)
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Ester Cole & Maria Kokai (Eds.). (2021).Mental health consultation and interventions in schbol
settings: A scientist-practitioner's guide. Hogrefe Publishing GmbH.
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Népesség-egeszsegugyi intervencios modell: APA*

» “Population health focuses on improving the health, health equity,
safety, and wellbeing of entire populations, including individuals
within those populations.” (p.1)

* A népesség-egeszsegligy a teljes populacio egészségére,
egéeszsegenek javitasara 6sszpontosit.

*APA. (2022). Psychology's role in advancing population health.
https://www.apa.org/about/policy/population-health-statement.pdf



https://www.apa.org/about/policy/population-health-statement.pdf

Népesseg-egeszsegligyi intervencios modell: APA*

A mentalis egészség tobbszintl
intervencios megkozelitése

* Négy alapelv:

* egylttm(ikodés rendszerkenen
belll és azok kozott

* megel6zés (“upstream”)
* ismeretterjesztés a

népeg_ész§ég[jg?/i

megkozelitésro

* kdz6ssegi partnerek szeleskor(
bevonasa

*APA. (2022). Psychology's role in advancing population

health https://www.apa.org/about/policy/population-
health-statement.pdf

POPULATION HEALTH APPROACH

* Serious and/or chronic illness
Di ed * Functional or Relational impairment(s)
.

Goal = Effective, efficient treatment

At Risk

Escalating distress; Minor impairment(:
Risk factors are present

Goal = Mitigating risks; Early interventi

= All individuals, families, communities
* Functioning within normal limits

= @Goal = Prevention; Identify risk factors

People in any category can shift to another category as circumstances change. (i.e., these are not permanent characteristics of individuals.)


https://www.apa.org/about/policy/population-health-statement.pdf
https://www.apa.org/about/policy/population-health-statement.pdf

“Tiered” (“Stepped care”) modell

Oktatasi Minisztérium, ON LEARNING FOR ALL

HPE 5
https://files.ontario.ca/edu-learning-for-all-2013- School Mental Health Ontario
en-2022-01-28.pdf https://smho-smso.ca/about-us/our-approach/

5. The Tiered Approach

Conditions

e For
students who
require intense
support to achieve
learning goals, even more
o precise and personalized
assessment and instruction
Q/Q. are planned, often with the help
of the in-school team and/or other
N available resources. Monitoring of Capacity
progress continues.

Community Partners

Clinical Intervention

Prevention

differentiated instruction and interventions are
lanned for students who are facing learning b
a s in a particular area, or in general.
progress in response to these
entions is closely monitored,

Targeted

Prevention Coordination

Universal

Mental Health Promotion
(Skills, Attitudes, Knowledge Habits)

School Districts

Caring

*Short KH. Intentional, explicit, systematic: Implementation and scale-up of effective practices for
supporting student mental well-being in Ontario schools. Int ] Ment Health Promot. 2016 Jan 1;18(1):33-
48. doi: 10.1080/14623730.2015.1088681.


https://files.ontario.ca/edu-learning-for-all-2013-en-2022-01-28.pdf
https://files.ontario.ca/edu-learning-for-all-2013-en-2022-01-28.pdf
https://smho-smso.ca/about-us/our-approach/

“Tiered” (“Stepped care”) modell

* NASP A

Intensive Community

Interventions With
Some School-Employed /W Students With
Mental Health s o\ Severe/Chronic Problems
Professionals Intensive School
Interventions With
Community Support
Most School-Employed T 5
argeted School Interventions .
Mental I‘-Iealth With Community Support At-Risk Students
Professionals

Early Identification of Students With
/ Mental Health and Behavioral Concerns

All School-Employed
Mental Health — All Students

Professionals \

School-Based Prevention &
Universal Interventions

The Continuum of School Mental Health Services

Adapted from "Communication Planning and Message Development: Promoting School-Based Mental Health Services"

in Communigué, Vol. 35, No. 1. National Association of School Psychologists, 2006.

©2016, National Association of School Psychologists, 4340 East West Hwy. #402; Bethesda, MD 20814,
www.nasponline.org, phone (301) 657-0270, fax (301) 657-0275, TTY (301) 657-4155



“Tiered” (“Stepped care”) modell az
iskolapszichologiai gyakorlatban

Intensive
ST TH

SOME: secondar intervertion
STUDENTS AT-
RISK

Primary intervention
(Universal)

ALL STUDENTS



Az iskolapszicholdgiai szolgalat kontinuuma

Continuum of school psychology services

* Direct support to students and * Indirect/mediated support: consult
parents/families WIth teachers schools, districts

< : AT-RISK
| ALL STUDENTS
-




Recipients of Service

Primary Prevention/
Intervention

Universal: all students

Tierl
e Schoolsystem or school
Provide information, consult, advise

e School staff
Provide information, consult, advise

* Students/Parents (Mediated)
Provide information, consult, advise

* Students/Parents (Direct)
Group and individual counseling;
Assessment; Consultation

Goals of Service

Secondary Prevention/ Tertiary Prevention/
Intervention Intervention

Targeted: Students atrisk Intensive: for students
with significant needs
Tier2 Tier3

e Cole, E., & Siegel, J. A. (Eds.) (2003). Effective Consultation in School Psychology (2nd
revised and expanded ed.). Toronto: Hogrefe & Huber




Recipients of Service Goals of Service

Szolgaltatas igénybevevoi Szolgaltatas céljai
Primary Prevention/ Secondary Prevention/  Tertiary Prevention/
Intervention Intervention Intervention
Universal: all students Targeted: Students at Intensive: for students
risk with significant needs
Tier 1 Tier 2 Tier 3

e School system or school
Provide information, consult, advise

* School Staff

>
Provide information, consult, advise — s <
— [ —
—= = = S
* Students/Parents (Indirect) = - s =
. . . o = —
Provide information, consult, advise =1

» Students/Parents (Direct)
Group and individual counseling;

Assessment; Consultation
Kokai,M.&Cole,E. (2021).A comprehensive model for consultation and intervention in school settings. In In E. Cole & M. Kokai (Eds).
Mental health consultation and intervention in school settings: A scientist-practitioner’s guide. Hogrefe Publishing GmbH.







Recipients of Service Goals of Service

Continuum of school psychology services

Primary Prevention/ Secondary Prevention/ Tertiary Prevention/
Intervention Intervention Intervention
* Direct support to students and * Indirect/mediated support: consult
parents/families with teachers, schools, districts Universal: all students Targeted: Students atrisk Intensive: for students

with significant needs
Tierl Tier2 Tier3

+ School system or school
Provide information, consult, advise

* School Staff
Provide information, consult, advise

WiTH
AT-RISK

ALL STUDENTS

ol
WYSINANLS

+ Students/Parents (Mediated)
Provide information, consult, advise

« Students/Parents (Direct)
Group and individual counseling;
Assessment; Consultation

T-3 (intenziv) beavatkozas

* Tanulék komoly problémaval

¥




Continuum of school psychology services

ents and * Indirect/media
with

ALL STUDENTS

Pszichologiai vizsgalat

A mogottes okok azonositasa (Dx)
Cél a kdzvetlen beavatkozas

Tobb informacioforras

Kulturalis kompetencia
Eredmények és javaslatok
Szakmai/etikai normak

9)) T-3 (intenziv) beavatkozas

RecipientsofService =~ Goalsof Service

Tanacsadas/terdpia/programozas

Klinikai és kulturalis kompetencia

Egyénre szabott programozas a
viselkedéshez

Szuloi részvétel
Szakmai/etikai normak

(Iskolai vagy iskolan kivuli szakember)



Igénybevevd |T-3 (intenziv) beavatkozas- Tertiary Prevention/Intervention

Indirect
Students/
Parents
Diak/szil6

Direct
Students/
Parents
Diak/szil6

Konzultacio problémas tanuldkkal kapcsolatban
Tanacsadas a pedagogusoknak krizishelyzetben

Kommunikacio és talalkozas a szul6kkel

Egyéni vizsgalat, tanacsadas, terapia tanuldkkal

Egylttm(kodés az iskolan kivili szakemberekkel a tanuldk
tamogatasaban

Krizisbeavatkozas a tanulokkal

Ongyilkossagi kockdzat értékelése; Veszély- és kockazatértékelés



Igénybevevs |T-3 (intenziv) beavatkozas- Tertiary Prevention/Intervention

System/ Rendszerszintl MDT és konzultacio:

Board/ * Protokollok: pl. 6ngyilkossagi kockazat felmérése, beavatkozasok sulyos

K&rzet tanulasi és viselkedési problémak esetén, stb.

* |ntenziv beavatkozas kivalasztasa, értékelése alkalmazkodasi
nehézségekkel kiizd6 tanuldk szamara

Egylttm(ikodés a kozosségi intézmeényekkel

Rendszerszint(i programok alkalmassaganak felmérése

School staff Az iskolai dolgozok kapcsolatba léptetése a tankertleti és kozosségi

Iskola intézmeényekkel (iskolai szinten)

Konzultacio specifikus tanulasi v. viselkedés problémakrol, alkalmazkodasi
nehézséegekrol




Continuum of school psychology services

* Direct support to students and * Indirect/mediated support: consult
parents/families with teachers, schools, districts

&%

T-2 (célzott) beavatkozas

Bizonyos tanulok

Recipients of Service

* Schoolsystem or school
Provide information, consult, advise

* School Staff
Provide information, consult, advise

* Students/Parents (Mediated)
Provide information, consult, advise

* Students/Parents (Direct)
Group andindividual counseling;
Assessment; Consultation

Primary Prevention/
Intervention

Universal: all students

Tier1

Goals of Service

Secondary Prevention/  Tertiary Prevention/
Intervention Intervention

Targeted: Students at risk Intensive: for students
with significant needs
Tier2 Tier3

SN
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* Fokusz:

 serulékeny tanulok, kockazati faktorokkal (traumat atélt;
csaladjuktol elszakitott; fogyatékossaggal él6 gyermekek; uj
bevandorldk, menekiltek; stb.)

* Kozosseggel valo egylttmikodeés



Igénybevevé |T-2 (célzott) beavatkozas -Secondary Prevention/Intervention

Indirect Az iskolapszicholdgus konzultdl (MDT):
Students/ e Specifikus tanuldkkal kapcsolatban (pl. 5:1)

Parents/ * Specifikus csaladok bavonasardl (pl. pozitiv Uzenetek hazakuldése)

e Specifikus tanuldi riziké faktorokradl (valas, betegség, csaladi trauma,
Didk/sziil6 stb...)

Direct « Kommunikacio és talalkozas a szul6kkel (tolmacs)

Students/ e Kiscsoportos “targeted” beavatkozas azonositott tanuldokkal (sziloi
Parents beleegyezés; fidelity)

Diak/sziil6  Kozosségi szervezetekkel valo kapcsolat hasznositasa




Igénybevevé |T-2 (célzott) beavatkozas -Secondary Prevention/Intervention

Az iskolapszicholdgus konzultal (MDT) és szakmai tovabbképzést kinal :
* veszélyeztetett tanuldkkal kapcsolatos
e az egesz rendszerre kiterjedd tamogatasokrol

Célzott beavatkozasok kivalasztasa, értékelése
Egyuttm(kodés kozosségi szervezetekkel/er6forrasokkal (szabadid6s
programok, kdnyvtar, cserkészet, sport vagy m(ivészeti tevékenységek

e IS S A Az iskolapszicholégus konzultdl és szakmai tovabbképzést kinal pl.:

Iskola . Traumainformalt ellatas

. Mentalhigiénés problémak felismerése az osztalyban

. Gyogypedagogiai problémak felismerése az osztalyban
. Csaladok bevonasa

Veszélyeztetett tanulok azonositasa

Megfelel6 beavatkozas kivalasztasa, tervezése (MTD)
Masodlagos trauma — “self-care”




Continuum of school psychology services

* Direct support to students and * Indirect/mediated support: consult
parents/families with teachers, schools, districts

<%.%’>>

ALL STUDENTS

Recipients of Service

* School system or school
Provide information, consult, advise

* School Staff
Provide information, consult, advise

* Students/Parents (Mediated)
Provide information, consult, advise

+ Students/Parents (Direct)
Group and individual counseling;
Assessment; Consultation

Primary Prevention/
Intervention

Universal: all students

Tier1

T1 - univerzalis beavatkozas

Minden tanulo

Goals of Service

Secondary Prevention/  Tertiary Prevention/
Intervention Intervention

Targeted: Students atrisk  Intensive: for students
with significant needs
Tier2 Tier3

1§
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T1 — univerzalis beavatkozas/Universal (Primary) Intervention
Indirect A pedagdgusok tamogatasa:

Students/ a diakok és a csaladok bevonasaban

Parents az univerzalis prevencios programok

Didk/sziilé hasznalataban

Egyluttmikodeés a tagabb kozosség szervezeteivel

Direct

Students/ Kommunikacio és talalkozas a szuldkkel (iskolai

Parents esemeények, “open house”)

Diak/sziil6 El6adasok a szul6knek; diakoknak

Univerzalis prevenciés/beavatkozasi programok vezetése
az osztalyban




"1: Tarsas-Erzelmi
anulas -Social-Emotional
Learning -SEL

e Collaborative for Academic,
Social, and Emotional Learning

* CASEL https://casel.org/
e Onismeret

* Onszabalyozds

* Felel6sségteljes dontéshozatal
» Kapcsolatok

e Tarsas tudatossag

* https://casel.org/fundamentals-of-sel/what-is-

the-casel-framework/

cOMMUNIT g

Social &

Emotional Responsible
Decision-
Making

Learning

Al N
& o
Neq Learning t:iil"il":"""ﬂ'!l


https://casel.org/
https://casel.org/fundamentals-of-sel/what-is-the-casel-framework
https://casel.org/fundamentals-of-sel/what-is-the-casel-framework
https://casel.org/fundamentals-of-sel/what-is-the-casel-framework/

"1: Tarsas-Erzelmi
anulas - SEL

Collaborative for Academic,
Social, and Emotional Learning

CASEL https://casel.org/

Kutatasi eredmények:

Jobb tanulmanyi teljesitmény
pozitiv viselkedés

Onbizalom

iskolai elkotelezettség (engagement)

Hosszu tavon: noveli a jobb kapcsolatok,
jobb mentalis egészség és a karrier
sikerének valdszinlségét

“every dollar invested in SEL there is an S11
return.”

43%

cOMMUNIT/Eg

Social &
Emotional
Learning

Itesponsihle
Decision-
Making



https://casel.org/
https://www.researchgate.net/publication/272748098_The_Economic_Value_of_Social_and_Emotional_Learning
https://www.researchgate.net/publication/272748098_The_Economic_Value_of_Social_and_Emotional_Learning

T1: Tarsas-Erzelmi Tanulds — néhany példa

* THE PENN RESILIENCE PROGRAM FOR MIDDLE SCHOOL STUDENTS
* (University of Pennsylvania)

e 12 lecke

e gondolkodasi stilusok, asszertivitas, megklzdési stratégiak, szocialis
készségek, dontéshozatal, szocialis problémamegoldas

* PRP leckék leirasa:
https://ppc.sas.upenn.edu/sites/default/files/prplessons.pdf



https://ppc.sas.upenn.edu/sites/default/files/prplessons.pdf

Description of PRP Lessons

Lesson #1: Link Between Thoughts and Feelings

The first half of PRP Lesson 1 is devoted to introducing the students to the program, establishing
rapport, and building group cohesion. The cognitive component of this lesson is based on the ABC
model (Ellis,1962). Automatic thoughts are introduced as "conversations inside our heads", or "self
talk", and students are encouraged to describe recent activating events, or adversities, and to recall
what they "said to themselves". The final section of Lesson 1 focuses on the link between thoughts
and feelings; the B-C of the ABC model. Students, with the aid of 3-frame cartoons, generate the
automatic thoughts that make sense of specific emotional consequences, given the adversity.

Lesson #2: Thinking Styles

The focus of this lesson is on explanatory style, particularly the stable-unstable dimension.
Optimism and pessimism, referred to as "thinking styles" in PRP, are presented to the students
through a series of skits that they act out as a group. The students practice identifying permanent
(stable) thoughts in similar skits. Activities in the lesson require the students to generate alternatives
to the initial, explanatory style-driven thoughts of the actors. For homework, students use their
knowledge of explanatory style to generate alternative explanations for events in their own lives.

Lesson #3: Challenging Beliefs: Alternatives and Evidence

After Lessons 1 and 2 the students are able to identify their pessimistic automatic thoughts and have
come to understand that we often uncritically accept these thoughts as accurate. They have also
practiced generating more optimistic alternatives. In PRP Lesson 3, the students consolidate the
skill of generating alternatives and learn how to evaluate the accuracy of these beliefs and their
initial, automatic thoughts.

The group leader reads a story to the students which presents the process of generating alternatives
and evaluating evidence as analogous to the work of a detective. The story is about two fictional
characters, Sherlock Holmes and Merlock Worms. Merlock Worms is a bad detective because he
only comes up with one suspect (i.e., endorses his initial automatic thoughts and fails to generate
alternatives) and overlooks evidence which is vital to the case (i.e., fails to evaluate the thought).
Sherlock, however, is a good detective because he draws up a list of suspects (generates candidate
beliefs) and looks for clues to narrow down the list (evaluates evidence).



T1:Tarsas-Erzelmi Tanu da

as —nehany pée
 “STRENGTHS-BASED RESILIENCE”
* Dr. Tayyab Rashid, Toronto

» Kozépiskolai pozitiv pszichologia program, 14, 12, 10 és 8 oras
valtozatok

* Fokusz: flourishing és az er6sségek a hianyossagok helyett
* A tanulok er6sségeinek azonositasa és fokozasa
* A tanulok hangjanak bevonasa



T1:Tarsas-Erzelmi Tanulds — néhany példa

* STRONG MINDS - STRONG KIDS -Psychology Canada

https://strongmindsstrongkids.org/en/

* Az 6nszabalyozas elbsegitése

* Hatékony stresszkezelési készségek és stratégiak oktatasa
* Pozitiv megkuzdési készségek oktatasa

e Erzelmi rugalmassag kialakitasa


https://strongmindsstrongkids.org/en/

STRONG MINDS - STRONG KIDS -Psychology

Canada https://strongmindsstrongkids.org/en/

e Kids Have Stress Too! Tools And Activities For Classrooms Grades 1 To
3

e Kids Have Stress Too! Tools And Activities For Classrooms For Grades 4
To 6

e Stress Lessons From Stress Out to Chilled Out for Grade 7 to 9
e Stress Lessons Tools for Resiliency Grades 9-12:



https://strongmindsstrongkids.org/en/
https://strongmindsstrongkids.org/kids-have-stress-too-onto-to-three/
https://strongmindsstrongkids.org/kids-have-stress-too-onto-to-three/
https://strongmindsstrongkids.org/khst-grades-four-to-six/
https://strongmindsstrongkids.org/khst-grades-four-to-six/
https://strongmindsstrongkids.org/stress-lessons-7-9/
https://strongmindsstrongkids.org/stress-lessons-9-12/

The programs

With the help of educators, psychologists and stress experts
from across the country, the Psychology Foundation of
Canada (PFC) has developed a range of curriculum-linked
stress management programs specifically for the classroom.
These evidence-based programs are designed to help educa-
tors, parents and caregivers become more aware of childhood
stress, and to help students develop effective

strategies to deal with stress.

These programs include:

e  Kids Have Stress Too!”
Preschool and Kindergarten Program

e  Kids Have Stress Too!®
Tools and Activities for Classrooms Grades 1-3

e  Stress Lessons®
For Grades 4-6

e  Stress Lessons®
From Stressed Out to Chilled Out - Grades 7-9

Kids Have Stress Too!® (KHST!) Preschool and
Kindergarten Program

Provides a comprehensive introduction to key aspects of
early childhood and brain development, as well as the crucial
role caregivers and educators play in helping children learn
effective stress-management strategies. Designed to meet
the needs of early childhood educators and kindergarten
teachers, the program contains evidence-based strategies

to help young children learn how to become aware of and
manage stress.

Kids Have Stress Too!® for grade 1-3 classrooms

Provides educators with strategies to help create an
emotionally healthy environment in their classroom by
promoting self-regulation and effective stress-management
skills and strategies.

Stress Lessons® for grade 4-6 classrooms

Provides educators with practical, developmentally
appropriate, engaging activities for students ages 9-12.

Stress Lessons®from Stressed Out to Chilled Out
Intended for those who work with youth in Grades 7-9

Do yov know
some of the
sighs of stress?

Sore stomach
Headache
Forgetfulness
Bvtterflies in stomach
Cant concentrate
Trovble sleeping —

3. @All of the aboves =

Program goals

e To support educators and students in learning
how to recognize and deal with stress;

e  To build students’ capacity for self requlation;

e To provide educators with innovative ways of presenting
required curriculum on social and emotional learning;

e To help create a calm, safe and stimulating
classroom environment.

What's included?

The programs feature:

e Skill-based activities ranging from 5-50 minutes in length
that can be used in a variety of subject areas;

e Step-by-step lesson plans;

e Tips, facts and suggestions on how to extend or modify
each activity;

e Inquiry/project based approaches
e  Supplementary materials such as videos and handouts.

For more information or to download resources, please go to
www.psychologyfoundation.org

bhe programs work best if they are/introduced ear
academic year, so that the activities can

Maximizing

become incorporated into daily classroom pra
Additionally, because stress is part of the school'e
classroom-based stress-management programs (such @
Kids Have Stress Too!® and Stress Lessons®) need to be
positioned within a comprehensive whole-school approac
to mental health promotion.

We've listed a variety of helpful, evidence-based resources
related to comprehensive, whole school approaches.

See them on our site at: www.kidshavestresstoo.org




T1: Tarsas-Erzelmi Tanulas — néhany példa
* FRIENDS for LIFE (Dr. Paula Barett, Ausztralia)
e https://friendsresilience.org/friendsforlife

* Feelings (talk about your feelings and care about other people’s
feelings)

* Relax (do “milkshake” breathing, have some quiet time)

* | can try! (we can all try our best)

e Encourage (step plans to happy home)

* Nurture (quality time together doing fun activities)

* Don’t forget — be brave! (practice skills everyday with friends /family)
 Stay happy



https://friendsresilience.org/friendsforlife

Tarsas-Erzelmi Tanu da

as —nehany pée

* FRIENDS for LIFE (Dr. Paula Barett, Ausztralia)
 https://friendsresilience.org/

* 3 verzio 3 korcsoportra

* “Evidence-based”

* WHO elismerte

 TCDSB alkalmazas: 2008-2014


https://friendsresilience.org/

Greater Good Science Center

University of California Berkeley https://ggsc.berkeley.edu/

* Greater Good in Education: ....” free resource hub for educators from
UC Berkeley's Greater Good Science Center. Learn how to build
happier, kinder schools and classrooms where everyone belongs
through our growing collection of free practices for educators and

students.” https://ggie.berkeley.edu/

* https://ggie.berkeley.edu/student-well-being/



https://ggsc.berkeley.edu/
https://ggie.berkeley.edu/
https://ggie.berkeley.edu/student-well-being/

ACADEMIC SCHOOL
INSTRUCTION RELATIONSHIPS

Character Strengths

ADULT STUDENT
WELL-BEING WELL-BEING

Social-Emotional Learning

PROGRAMS ALL
FOR EDUCATORS PRACTICES

Developing character strengths helps students
become the people they want to be. SEL and
mindfulness help them put those strengths into
practice.

Learn More about Character Strengths

Empathy Kindness &
Compassion
Gratitude Forgiveness
Self-Compassion Purpose
Courage Humility

Awe Growth Mindset

SEL skills help students put their character strengths

into action and cultivate new ones.

Learn More about SEL Skills »

Self-Awareness & Self-Management

Social Awareness & Relationship Skills

Ethical Decision-Making_& Social Responsibility

SEL Kernels™

Practicing mindfulness helps students embody the

SEL skills needed for drawing on their character
strengths.

[ earn More about Practicing Mindfulness p

Mindfulness

Trauma & Trauma-Informed Schools




Mindfulness

ACADEMIC SCHOOL ADULT STUDENT PROGRAMS ALL
INSTRUCTION RELATIONSHIPS WELL-BEING WELL-BEING FOR EDUCATORS PRACTICES

What Is It? Why Is It Important? All Related Practices

Practice Collections
= F
2ol l
i LR

Mindfulness for Lower Mindfulness for Upper Mindfulness for Middle Contemplation and
Elementary Students Elementary Students and High School Students Creativity

Practices



ACADEMIC SCHOOL ADULT STUDENT PROGRAMS ALL
INSTRUCTION RELATIONSHIPS WELL-BEING WELL-BEING FOR EDUCATORS PRACTICES

SEL for Students: The Basics
of Emotions

I What Are Emotions? ‘ Why Are They Important?




Igénybevevé |T1 - univerzalis beavatkozas/Universal (Primary) Intervention
System/

Board/ Az iskolapszicholdogus konzultal (MDT) és szakmai tovabbképzést

kinal pedagogusoknak, sziléknek. Lehetséges témak:

* Iskolai légkor javitasa

 Tarsas-Erzelmi Tanulds — Social-Emotional Learning SEL

* Univerzalis prevencio kivalasztasa, értékelése

* Traumainformalt ellatas az iskolaban

e Szul6k bevonasanak maodjai

e Krizisintervencio megszervezése és protokolja

 Rendszer-szintd, széleskorl szlirések megszervezése és
protokolja

Az iskolapszicholégus részt vesz rendszer-szintd felmérésekben

Az iskolapszichologus részt vesz pszichologia témaju hirlevelek

kiadasaban és események szervezesében

Korzet

School/Iskola



Az iskolai légkor javitasa- Pozitiv iskolai légkor
komponensei:*

* tarsas, érzelmi és fizikai biztonsag (magatartasi kddex, iskolai szabalyok
meghatarozasa, kozzététele, tanitasa és megerdsitése)

* az iskolai tanulds, “engagement” és tarsas-érzelmi tanulas /fejlédés
tamogatasa

* pozitiv, gondoskodg, tiszteletteljes kapcsolat; minden tanulonak legyen egy
,gondoskodo feln6tt” az iskolaban, akihez tamogatasért fordulhat™**

e kapcsolodas az iskolahoz, 6sszetartozas érzés; pozitiv fizikai kdrnyezet
(mindenki egylittes hozzajarulasa az iskola fizikai kornyezetének
fenntartasahoz)

e Erds, tamogato iskolavezetés és egyluttmikodod kollektiva

* National School Climate Centre https://schoolclimate.org/school-climate/ **Harvard Graduate School of
Education https://mcc.gse.harvard.edu/research-initiatives/relationship-mapping-initiative



https://schoolclimate.org/school-climate/
https://mcc.gse.harvard.edu/research-initiatives/relationship-mapping-initiative

T1: tanuléi jollét: Minden tanulo

* Pozitiv iskolai legkor

(D~

e Osszetartozas érzés

T2:
l SOME

e Reziliencia

« Mentalis egészség — T1: ALL

Sahib, A., Chen, J., Reynolds, K. J., & Cardenas, D. (2025). The curative effect of schools: A longitudinal study of the impact of
school climate, school identification, and resilience on adolescent mental health. School Psychology, 40(1), 13-23.
https://doi.org/10.1037/spg0000571



https://doi.org/10.1037/spq0000571

T1: tanuldi jollét: Minden tanulé

* Pozitiv tanar-diak kapcsolat

7T

SOME

iskolai
teljesitmény

onbizalom Engagement

) T1: ALL

Clayton R. Cook, Susanna Coco, Yanchen Zhang, Aria E. Fiat, Mylien T. Duong, Tyler L. Renshaw, Anna C. Long & Sophia Frank | (2018)
Cultivating Positive Teacher— Student Relationships: Preliminary Evaluation of the Establish—Maintain—Restore (EMR) Method, School
Psychology Review, 47:3, 226-243, DOI: 10.17105/SPR-2017-0025.V47-3

https://ggie.berkeley.edu/



https://ggie.berkeley.edu/

"1: Tarsas-Erzelmi
anulas - SEL COMMUNIT/gs

‘h“u.lis & CAREG"Q-

e Collaborative for Academic,
Social, and Emotional Learning

https://casel.org/systemic-implementation/sel-in-the-

school/

Iskola/rendszer-szinti alkalmazés- Social &
motional  pacnonsible
“bevonja az egész iskolai kdzosséget Leaming D

olyan gondoskodo, motivald és
méltanyos tanulasi kornyezet
kialakitasaba, amely el8segiti a
szocialis, érzelmi és tanulmanyi
fejlédést.”

Authe o>
- Ets
4f% Ntic Partn -‘{\Ef’

o
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https://casel.org/systemic-implementation/sel-in-the-school/
https://casel.org/systemic-implementation/sel-in-the-school/

T1: Traumainformalt ellatas az iskolaban

Az iskolapszicholégus fontos szerepet tolt be abban, hogy
* a pedagogusok

* jobban megértsék a trauma sulyos hatasat a gyermekfejlédésre

 felismerjék a traumatikus élményekkel jaro tineteket
* jobban tudjak tamogatni az érintett tanuldkat

* kompetensebbek legyenek a tovabbi segitségre szoruld gyerekek azonositasaban

Szakmai tovabbképzés nyujtasa

Konzultacio



“Screen time, social media”

A GENERATION AT RISK: THE STATE OF YOUTH MENTAL HEALTH IN
CANADA*

Fiatalok, akik hosszu id6t toltenek képerny6én (6+ dra naponta), azok

tobb mint 2-szer nagyobb valdszin(séggel élnek at:

* Ongyilkossagi gondolatokat
* alkohol és a kannabisz fligg6séget
e szorongast és sulyos mentalis egészségi tineteket.

Kétszer magasabb:

* adepresszio kockazata és

* a sulyos mentalis zavarok valoszin(isége.



* Mental Health Research Canada (MHRC) October 2024 https://www.mhrc.ca/youth-mental-health

MH and screen time, social media....
A GENERATION AT RISK: THE STATE OF YOUTH MENTAL HEALTH IN CANADA*

Youth with high personal screen time (6+ hours
daily) are 2.35 times more likely to experience
suicidal ideation (34% vs. 14%), alcohol
dependency (12% vs. 6%), and cannabis
dependency (18% vs. 6%). High screen time also

correlates with a 2.5 times higher rate of self-rated
anxiety (28% vs. 12%) and severe mental health
symptoms (15% and 14% vs. 5% on GAD-7 and
PHQ-9). Additionally, it's linked to a 2 times higher
risk of self-rated depression (22% vs. 11%) and 3
times the likelihood of severe mental distress. [32]



https://www.mhrc.ca/youth-mental-health

T1: tanuléi jollét: Minden tanulo

* Center for Humane Technology — Youth
Toolkit https://www.humanetech.com/youth#welcome

* The social dilemma (documentary)

https://www.humanetech.com/the-social-dilemma

T2:
SOME

> T1ALL


https://www.humanetech.com/the-social-dilemma
https://www.humanetech.com/the-social-dilemma

T1: A szulok és a kozdsseg bevonasanak modjai:
Az iskolapszichologus reszt vesz pszichologia témaju
hirlevelek kiadasaban és események szervezesében

Peldak a sajat gyakorlatombo

& Em"%
: Psychology is for Everyone * Senod®




T1: Szuldk, pedagdgusok, tanulok:
Az iskolapszichologus reszt vesz pszichologia témaju hirlevelek
kiadasaban és események szervezeseben

Néhany példa

Tematikus alkalmak: * Lokalis alkalmak:

* Mentalis Egészség Hete * Iskolai “Open House”
* Pszichologia honap * Iskolai “PTA” gydilés

* Iskolapszichologia hete * Iskolai hirlevelek
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TODAY’S SPECIAL

¢

Join Us for a Special Day
in Support of Your Child

Drop by and visit information booths
Speak to our knowledgeable staff
Listen to presentations by Special Education experts

TODAY’S SPECIAL TOPICS:
« Getting Ready for High School: Preparing your child with a learning disability for transition
« Transition Planning for Students with Autism Spectrum Disorders: Transition to High School
« Development Services of Ontario - Planning Ahead for Adult Developmental Services Sector
« Understanding Your Child’s Individual Education Plan (I.E.P)
«Hope, Support, Resilience: You are not alone... when a family member has a mental illness

GET FREE INFORMATION ABOUT:

Adult Support Services * Assistive Technology * Autism Spectrum Disorders ¢ Blind and Low Vision Support » Deaf and
Hard of Hearing Services * Early Language InterventionseEducational Resources ¢ Gifted Programs ¢ Identification,
Placement and Review Committees (IPRC’s) ¢ Individual Education Plans (IEP’s) ¢ Intellectual Disability Resources ¢
Learning Disability Supports » Mental Health Services * Transitioning to High School

fﬂcll NO REGISTRATION REQUIRED
§ Free underground parking at the Catholic Education Centre, 80 Sheppard Avenue East.
3 j’ Easy access on TTC line (Sheppard Subway Station).
et g Interpreter/translator services also available. Please call 416-222-8282 ext. 2286 to request your language of choice.

GATION

—_—— -
CATHOLIC EDUCATION CENTRE ¢
02_ 1 1 E 1 80 SHEPPARD AVENUE EAST :00 AM Special Services Department and Specal Education Advisory Committee
TORONTO, ONTARIO TO 1:00 PM | saturday November 2, 2013.
R! OR

DUCATION: AN

Hosted by the Toronto Catholic District School Board

PARENT INFORMATION FAIR

Weolcome to
Working Yogether Yo Educace All

A Paront Infarmacion Falr




Psychology Month

February is Psychology Month

Psychology is rooted in science that seeks to understand our thoughts, feelings and actions. [t is
a broad field - some psychology professionals develop and test theories through research while
others work to help individuals, organizations, and communities function better. Still others are

both researchers and practitioners.

Psychology Month is celebrated every February to highlight the contributions of Canadian
psychologists and to show Canadians how psychology works to help - people live healthy and
happy lives, their communities flourish, their employers create better workplaces, and their governments develop

effective policies.



[

TCDSB Special Services Department, Psychological Services

r
for

The goal of national Psychology Month is to generate awareness of, and interest in the role

psychology plays in the various aspects of our lives. During Psychology Month groups across Canada

organize outreach activities to share with the public what they do and how it contributes to the overall
well-being of their communities.

We are inviting students to submit their artwork
that portrays issues that relate to mental health, relationships, and healthy choices, e.g.

healthy relationships
peacemaking
stopping bullying
healthy body & healthy mind

Artwork will be displayed at the TCDSB Catholic
Education Centre, Atrium during February 9-20, 2015.

The deadline for submissions is February 6, 2015. Please send student artwork fo:
Nick P. Biggini, Program Coonlipatoritsicy Education and the Arts, 416 222 8282, Ext- 2509

KEPZOMUVESZETI PALYAZAT -
POZITIV PSZICHOLOGIA TEMA

February is
Psychology Meonth



HIRLEVELEK
Témak: Néhany példa:

* Fifteen minutes each day to connect
with your child

* Helping Your Child Succeed: Learning
the Skills of Resilience to Overcome
Challenges

* “Needs Improvement”...? Learning
Skills, Work Habits and Executive
Functioning

* “Just not motivated enough...”
Enhancing motivation in your child

 The Greater Good free online magazine, “turns
scientific research into stories, tips, and tools for a
happier life and a more compassionate society. ”
https://greatergood.berkeley.edu/

FEBRUARY IS PSYCHOLOGY MONTH
Psychology is for Everyone

“Just not motivated enough...”

Enhancing motivation in your child

This arice as preparsd by TCDSE Psychology staff based on the latest scientifc research in the filds of paychology and chid
development

Parents are often heard saying "My child /s just not motivated enough fo do well in school” or “My child ismt metivated
io try new things” or "My child ism't motivated o do his household chores” It can be frustrating to see your child not
completing homework, making excuses for not participating in an activity or arguing with you
when it is time to take out the trash

Researchers have made disfinctions befween internal motivation (when kids and teens do
things simply because they want to do them), and external motivation (when kids and teens do
things because aduits tell them fo). As adulis, we engage in both intemnally and externally
motived acfivities, such as when we clean the house because we want to, or when we go
qgrocery shopping because we have to. Likewise, although we hope that our kids will eventually
develop strong intemal motivation to fry hard, do well in scheol, and try new things, we often
need to help them to become motivated in certain areas.

Understanding what can getin the way of your child's motivation can help you assist your child in developing
motivation.

Factors affecting motivation

What is imporiant to adulis is not necessarily important (o kids and teens, such as having a clean bedroom, praciicing
piano, or getting bonus marks on an essay. Things that are not considered important to us are typically not intemally
motivating.

Schoolwork that is much too hard for a student can affect how that student sees himherself, which then affects
motivation to confinue frying. If the student continually tries hard but meets liitle success, the student eventually
gives up, saying: “What's the point of trying? Fm noing to fail anyway.*

During the adolescent years the impact of sevesal factors on
‘young persan can be overwhelming, which can also affect
motivation. Biological changes during puberty can have effec
moods and attitudes. Transifions such as from elementary t
school, or from high school to post-secondary can be scary, i
may aflect students’ academic mativation and motvation 1o §
new things. Social relationships and peer pressures can alsc
affect mofivation

o

sy
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‘ w ! Psychology is for Everyone s

Helping Your Child Succeed: Learning the Skills of Resili to O Chall
This article was prepared by TGDSB Psychology staf based on the latest scienffic research in the fied of child development.

The common dream that parents have for their children is that they will have a good and happy and successful
life. In facf one of the best predictors of the children who will be successful is that they have a caning adult in
their life. As parents we often think our role is to protect our children from experiencing physical and emotional
pain. In fact our role is to be there for our children when they encounter difficulties or life treats them uniairty.
Many of the most successful adulis have had to overcome enormous challenges fo achieve their dream. Dften
they acknowledge that it was their parents’ love and the encouragement to dream that kept them focused
on their goal

Children who do best as adults are thase who have leamed that they will survive even when things are going
badly. Psychologists call this quality resilience.

Is your child resilient?

« A child may feel sad because her best friend is not in her class this year.
The restiient child will fee! sad but may decide fo make new friends in her ciass.

« Achild may be upset that he did not make the school basketball team.
The restiient child may decide fo volunteer fo be the scorekeeper for the tearm.

« Achild may be discouraged about a poor mark on a test.
The restiient child may talk to the teacher about improving her grades or spend more bime studying
before the next test

Each of these examples shows us that when we face disappointment in life it is best to come up with a new
action, instzad of staying stuck in an unhappy state. Your job as a parent is 1o encourage your child when he
or she is stuck and cannot move forward.

How children feel about themselves is determined by the messages that constantly run through their mind.
These messages may come from parents, teachers, sisters, brothers, and other children. When facing
challenges, these messages will determine whether children feel good or bad about themselves, and their
ability to overcome difficulties. For example



https://greatergood.berkeley.edu/
https://greatergood.berkeley.edu/

Informacio forras

* “The Greater Good” online magazin,

A tudomanyos kutatast torténetekke, tippekké és eszkozokke alakitja
egy boldogabb élethez és egy egylttérz6bb tarsadalomhoz.”

https://greatergood.berkeley.edu/

How Educators Are Using & [
Kindness to Transform Schools

As schools navigate rising stress among students and staff, some
educators are turning to a simple yet powerful solution: kindness.

BY EMILY BROWER | FEBRUARY 24, 2025

When a few passionate community members approached members of the Bexley City
School District in Ohio with the idea of teaching kindness, they weren’t sure what form
it would take, but they knew it mattered.

At the heart of the district’s strategic plan are three pillars: learn with curiosity,
demonstrate kindness, and embrace equity. While curiosity and equity had clear
pathways in education, kindness felt more elusive.

That’s where Jason Caudill and Laura Moore,
two dedicated educators, stepped in. With the
support from the Carol Zelizer Stoff Memorial
Fund for Human Kindness, they attended the
Greater Good Science Center’s Summer
Institute for Educators—a transformational
experience designed to help educators turn

research-backed principles of kindness into
Jason Caudill and Laura Moore attended the the action.

Greater Good Science Center’s Summer Institute

for Educators in 2024.


https://greatergood.berkeley.edu/
https://greatergood.berkeley.edu/

« KONYVTAR

* Pszicholdgia témaju kdnyvek kiallitasa

e Konyv lista

PSYCHOLOGY DEPARTMENT CHILDREN'S BOOKS

Goodwan, Michelle B. (1990). vanishing Cookies: Poing
OK. when a Parent Has Cancer. Missicsauga, ON:
Eev:jnmi;«. Family Foundation.

qrass, qayle (2001). Cateh a Falling Star: A Tale from
The Iris the Dragown Series. Swith Falls, ON: lris the

Pragow Ine.

Hale, Natalie (2004). Oh Brother! Growing Up with a
Special Needs Sibling. washington: Magumation Press.

Heegaard Marge (1988). wWhen Someone very Special
Dies. Minneapolis: Woodland Press.

Kohlewberg, Sherry (1993). Sammy’s Mowmmy Has
Cancer. New York: Magination Press.

Swnyder, Heather (2005). Elvin — The Elephant Who
Forgets. Lash § Associates Publishing/Tratning ne.

O'Toole, Powna (1997). Aany Aardvark Finds Hope.

Bumsville, North Carpling: Mpwakain Ratmbpw
Publicatipns.




N q S P (P NATIONAL ASSOCIATION OF Leadership Tools About NASP NASP Store Career Center Create an Account Join NASP Login

School Psychologists
Helping Children Thrive + In School + At Home + In Life Search NASP Go

About School Resources & Professional Standards & Membership &
Psychology Publications Development Certification Community
Home Research & Policy Advocacy
. . During the week of November 11-15th, the National Association of School
In This Section Psychologists (NASP) and schools across the United States will mark National NSPW 2024 Poster
School Psychology Week (NSPW). This week celebrates the contributions of school
About the Theme psychologists and the important role they play in schools and communities. NSPW is
Suggested Activities an annual opportunity to recognize school psychologists' work to help children thrive

in school, at home, and in life. This year's theme, “Spark Discovery,” recognizes the
Sample Resources work that school psychologists do to help their communities seek out new ideas,
effect change, and expand horizons for children and youth. Join us by taking this
week to embark on a journey of discovery, explore how each person can celebrate
Feedback Survey the work of school psychologists, and learn how school psychologists help students,
families, and communities every day.

Advocacy Action Day

Previous Year's Posters

Possibilities in Action

Posters are available for order in limited quantities, and stickers are now SOLD
Partner Program

OUT. Please contact communications@naspweb.org for more information.
Gratitude Works Program

SPARK

DICSCCOVEDRY

Student POWER Award




Iskolan belUli
es kivul
egyuttmikodes

Mood Disorders Association of Ontario

Stop the Stigma Project

Project Components

TCDBS Mental Health Symposium

This event, held annually in November, engages school teams to expand their understanding of
mental health issues and inspire them to share their knowledge of their school communities.

e For schools engaging in the Stop the Stigma Project for the first time, the MDAO
speakers and workshops provide the ‘kick off’ for the implementation of the program in
their schools.

e For‘alumni’ Stop the Stigma schools and those considering joining the initiative, the
symposium expands their knowledge base and underlines the importance of awareness
building and early intervention in their schools.

 The 200 attendees include teams of, on average, 6 students and 1 staff person from
each of the 32 high schools

« 2 MDAO keynote youth speakers with lived experience share their story with participants

« In addition to hearing keynote speakers, participants attend a variety of workshops,
including two provided by MDAO on mental health issues and Stop the Stigma.

Workshops in schools

Workshops are delivered in individual high schools who request it.
e Attendees include teachers, parents, or youth
 Workshops include one, two or three speakers with lived experience plus a content
presentation
e Presentations include Youth and Mood Disorders, Strategies for Teachers, Myth Busters

Stop the Stigma Week
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e Aktualis és relevans MH * Lehet8ség 14-19 éves diakokkal
informaciokhoz valé hozzaférés és szul6kkel valo

 Hozzaférés MDAO forrasokhoz egyuttmikodesre

* Egylittmiikédés a MH * Egylttmikodes a kulonb6z6
szakemberekkel iskolak munkatarsaival

* Tdmogatds diakok, tanarok és * EgyuttmUkodes a kozponti
s7iil8k szamara igazgatosag munkatarsaival

* Korai beavatkozasi Uzenet
kOzvetitése



Mentalis Egészseg Hete

* “Stop the stigma” * Diak vezetdk: iskolai programok

* K&6z0Os program * Rendszer szintd



No Health Without Mental

Health

The Guidance, Psychology, Physical & Health Education & Student
Success Departments in collaboration with the Mood Disorders
Association of Ontario Present A Mental Health Symposium for Students
featuring Dr. Bruce Ferguson & Singer Song Writer Tom Barlow

NG

Keynote Speaker: Dr. Bruce Ferguson is the Director of the Community
Health Systems Resource Group at The Hospital for Sick Children (SickKids). He believes
that to promote success in children and youth you must consider all factors essential to
well-being including health, mental health, home life, school life, community life and peer
relationships. He created the Community Health Systems Resource Group (CHSRG) in an
effort to advocate for the implementation of evidence-based interventions and standard-
ized outcome measurement in health, mental health, social services and education, and to
promote and facilitate integration and collaboration in service delivery. Over the past
decade, Dr. Ferguson has worked in collaborative teams on the early leavers study and the
study of the transition from grade 8 to grade 9.

Performer: Tom Barlow is a 3 x Juno Nominated Singer for his first CD which
produced 2 top 10 Radio & Video Singles. He is the winner of the Canadian Rising Star
Award and he was nominated for the Canadian Radio Music Award. He is a graduate from
Brebeuf College and is currently releasing his new CD The Beautiful Unknown. Tom writes
from the heart but not before thinking it through. In addition to all of these accolades Tom
works with many organization to change the world through music.



Forrasok: Nehany peélda....

e School Mental Health Ontario smho-smso.ca

* Greater Good Science Center (University of California Berkeley)
https://ggsc.berkeley.edu/

* Greater Good in Education https://ggie.berkeley.edu/

* Harvard Graduate School of Education. (2018). Making caring
common project. Retrieved from
https://mcc.gse.harvard.edu/resources-for-educators/relationship-
mapping-strategy

e Substance Abuse and Mental Health Services Administration. (2014).

SAMHSA’s Concept of Trauma and Guidance for a Trauma-Informed
Approach. HHS Publication No. (SMA) 14-4884. Rockville, MD:
Substance Abuse and Mental Health Services Administration.



https://hwdsb86405.lt.acemlna.com/Prod/link-tracker?redirectUrl=aHR0cCUzQSUyRiUyRnd3dy5zbWhvLXNtc28uY2E=&sig=55T9XnbBwrR38gu2TSu3b3K8Td9N3sB3e9KCYcYDg3if&iat=1678721579&a=%7C%7C89771974%7C%7C&account=hwdsb86405%2Eactivehosted%2Ecom&email=ezTh1Kbp3rnw2IbTVAo02hIsa2wOIwulBTdhyzEXIIg%3D&s=3750bd8ee81f12a4e3eb195f0fcc02e5&i=168A205A11A1978
https://ggsc.berkeley.edu/
https://ggie.berkeley.edu/
https://mcc.gse.harvard.edu/resources-for-educators/relationship-mapping-strategy
https://mcc.gse.harvard.edu/resources-for-educators/relationship-mapping-strategy

“Tiered” (“Stepped care”) modell az
iskolapszicholdgiai gyakorlatban
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Primary
prevention

??? Alkalmazas egy
A esetre??

Cole,E.&Kokai,M.(2024). Psychological Health and Wellbeing within School
Organizations: Clinical Reasoning for Assessment and Intervention In Andrews,
J.J.W., Saklofske,D.(Eds). Clinical Reasoning and Decision-Making Process. Child
and Adolescent Assessment and Intervention. Elsevier.
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